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INTRODUCTION

The Educational Resouices and Development Center at the

University of_Connecticut conducted an evaluation\of the

Parent-Child Toy Lending Libraty Program for the towns of .

East Hartford and Manchester. Whereas individual repOrts have

been prepared for each town, a joint report on the training

component for toy demonstrators is provided because both

towns participated at the same time in the training program

established foi t6esetoWns and a summation of the training

program data would provide more accurate information to the

towns.

Evaluation of the program encompassed the following areas:

.Toy.DemonStrator Training Program

. Developmental Progress

. Reaction of Children to Toys

. Parent-Chile Relationship

. Parent. Evaluation of the Program
.

Data collection occurred through a variety of modes which

included observations, testing and questionnaires. A report

of the findifigs. resulting from the data collection process

follows. Imo.

1
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PROGRAM BA GROUND

Descriptiof of Program

Development ofITR4,Program r

vhe concept-of -a Toy Lending Program crKigi-natedin---

Bast Hartford as a result.of literature obtained fromilEW

and the Far West Regional LaboratorrbY DiRpartment of
, .

Administrative Services and the Coordihatoritvaluator of ,

2

Title I. A proposal for Title I funds for the project

was accepted ,through the Capitol R§5f.dh Eduo .tion Couhcil
,.

and the Connecticut State DepArt#tent ofEducation.
. *

,

1 .,
.

Population - .0 , t'AL %

i 4., .4..
.

. . ". .

The specific population ;involved in the ParehtVehild., . :.: ..

a

'4?

Toy Lending Library PrograM cohsigted primarily.of.thrti:=.4.1; :4!-

/

yLar.olds, with the actual aqg rang, at the st t oft.ne244
.

.
O's-t1

. Tor I'.program beidg two years,itien-months to three ears, name..,!--Z;---%

.tonths.',Approlamately, twentr7three.pe rie'of the
.

1 4

in the program represent minority grout- two. black:

children, two Spanish-speaking children :and e Greek child.
1,

The.names oE about 156 children from w income

'housing neighborhoods feedifiii into the Title I schools

served as, the basig'-fOr potential entry into the program.

From this initial list a representative sample.of twenty-

seVen'children were entered into ,he program. 'Parental

agreement to participaite was the final Criterion 'for admission

'1..
' 'P.'to the program.

,,,
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Program Operation: The Toy Library Pr9gram in East

Hartford has operated in'two waye.' The first approach,

/
/4

which was the major thrust=of"the program .and hencepfthe

evaluation, was the home Visitation prOgraM; the latter

appr ach was anin-schdol program. Each of these will be

desli ibed more fully below. t,

o e Visitation PrograM: The home visitation program was.

i'l

ti,g_tedimMbniately following-the toy demonstrator train-

program with a one-week period in which families for.

potential,inclusion in the prject were identified and

selected. The Program essentially consisted.,of weekly

visits to the homes of each participating fathily during which

.ti tthe toy demonstrators worked with the child and parent

dOvelopilikiconcepts and procedures for follow-up use of
JP

t e toys by the parent. with the child. Pre-testing of

students on the cogn ive concepts for development in the

Program began on Oc b r 7, 1974, followed by actual imple-

mentation of Program tivities. Completion of the Program.-

occurred on May 9,0 1975.

In-School Program: The in-school program, Which operated

for eight weeks f7m February 21, 1975 to May 2, 1975, focused

on training'varents at the school locatildns (Mayberry and

Norris ScIlools) to utilize the toys with their children. With

this arrangement, both parents and children came to the, school

once a week for eight weeks,.at which time babysittersvere

provided for the children and parents received -training in

use of the toys. Pre and st -tests were also given to this

group of.chiIdren.,

7
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. Program Objectives

The objectives of the Toy.Library Program as adopted

by East Hartford were as follows:

-to enhance parent-child relationships .

0

train parents to help their children_develop
intellectual skills

-to stimulate parents to-take an active part in
4

the education of their own children

More Specifically, the East Hartford 'Program was directed

.toward the following outcomes:,
40 ,

1. Patents will take -an -active part and develop
confidence in their ability to.help in the
education of th,eir pre-school children.

2. The pre-school child will be provided learning-
splay activities that will build specific skills
in language.development, problem solving, sensory
awareness and fine motor coordination.

3.- The pre-school child will begin to know who he is
and to think well of himsejf, to develop confidence
in his. power to solve problems and to express the
happiness. that grows from creative learning.

%. Parent-child relationships will be enhanced during
this learning prOcess.

Position for
this Prc4ram

Director

Program
Coordinator

Program Personnel

Name

Mr. Sam Done

Title

Director of dminist ative
Services

M. Lee Ladenburger' EvaTtator/Coordinator.
Title Prdtgra s, East
Hart

onstrators Ms. Carol Guy
Mt. Glennis Dunfee

O
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PRESENTATION OF DATA

Introduction

In order to assess attainment. of.program objectives

'variety of approaches to gathering data was utilized: Much

of the-data obtained for this report stems- from. trw-c-steful.,

efforts of the toy demonstrators in observing, and recording

requested information.

The following types of infOlmation were collected from

the following sources for tliis ,report.

4

INFORMATION
\

SOURCE , FREQUENCY
.

Toy Demonstrator- .

Training Progra5L/

.

bservations(ERDC)
Questionnaire

Twice
Once

Concepts Development

.

.

Pre-Test
Post-test(s)
Observations
(Toy 'Demonstrators)

Once ,

Once OrfTwice
weekly

Child-Development
-physical '

-social
remotional
-intellectual

Observations .

(Toy Demitstrators).
Weekly

r

It ,

,

Referral's to School or i

Other Service Agencies,

.

..

Obseiyations 1
,(TCy demonstrators

.

As Needed

Reaction of Children '
to Toys

Observations. .

(Toy demonstrators)
Week*

. .

Parent-Child
Relationship

- extent of involvement
-extent of interaction
-type of interaction

Observations
(Toy Demonstrators)

Weekly
.

.

'

Parent Ev4dation of
Program 1 '-','

/,
Questrnaire

.

Once
/
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Evaluation of the Trai

Introduction

As a part of the installation of the Parent/Child

Toy - Lending Library in East Hartford and Manchester, a

two-week training program for toy demonstrators (and o

appropriate or interested school district persohnel) was

conducted by Ms. Shirley Foster, c rdinator of the Toy

Library Programiin New Haven, ton ecticut. Participants

in the training progrm included two (2) toy demonstrators

and the coordinator of,the program for each town; in addition,

some sessions were atteridedby an early childhood education

,teagAer and librarian from East Hartford. Also, follow-up
(.)

to the training program occurred through i?eriodi6 meetings

of the training program paqiciPahts with Ms. 'Foster.

A dual approaCh to evaluation f the toy.trainin

program was utilized. Ftrst,nobser atiOns were made of two

(2) training sessions. The first meeting with.the toy

demonstrators a ether personnel was selected for one

/, observation in ore to gain some insight regarding the

general approach to training and, in particular, the basid

component and sequence of*the.trainin4 program. The last

observati n 'occurred mid-w46k F the second week of,training

and was

of they °gram dealing with the toy demonstration process '"
# .

itself. }y toy demonstrators in a role - playing

osen for observation in order to assess thatyart

p

I >i
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The second approach to.evaluatidn of the training program

bras an assessment of participant understanding of and reaction

toward' various components of th program. A two-part

'questionnaire* was administered to the four toy demonstratOrs

and one toy program coordinator following the cOMpletion of

the two-week training program, Part .Aof. the questionnaire

(9 questions) consisted of an'adaptation(in directioni only)

of a Far West Laboratory que4ionnaire designed to assess'

understanding of basic concepts of the toy demonstration

program. Part B of the questionnaire (11 questions) focused

on participant reaction to the program alonga variety f

dimensiOns.

Following. is a summary, and anAysis bf data deriv' fkom:

informal observatibns'of two pf the training program essions

. and formal collection of data' by MeAns of the trainin program
.

questionnaire.

n Observations of Training 447

9i.h Training SessTdri: This session,

was the first training session

51

RepOrt

Description of Sepember

which was a half- day meeting

held with the toy demonstrators. At this time, trainees were

introduced to.the general opertion of the toy library program

and a wide rangeof topics dealing with theirole of the,toy

demonstrator was briefly discussed. A sampling of those topics

.included:., entry into the home, home environments and-cobtrol

of negative,reactic(ns,,t0Ward situations which, might be deemed
.

, 0 . P

*See Append A, far copy-of t he questionnaire.,

4 we
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repulsive by the toy demonstrators, child behavior in general

of the threeyear old, types of,child reactions td

NR
procedural, guidelines, identification of childre

needing referral to special agencies , record :1 Etas and'

. procedures-and,evaluaticn.

An informal, open type,of approach was usedduring^the

ith problems

I

train session. All participants in the session introduced

themselves an xplained t eir roles in the project
. ,

supervisor, toy de onst ator),. Ms.'Foster opened the digcussion

on'the:operation f the training program'and epcouraged

participants to share their own experiences relevant to the

topics under discussiCn;.a all group members took part at soMe

time during the meetihg in thi4li.-Ype of verbal interaction.

This%meeting appeared to have several noticeable stfengths

.r.110. weaknesses. Ohe particularly n

-open climate and rapport esiablishe

thy strength was the
0.

t1e group. participants.I

Also significant was the ease with which Ms. Foster was able

to' introduce concepte,and elldit group interest-and ommunication
o

do the topics. A weakness of the session was the apparent .

lack ofopecific objectives for the introductory meeting.

Whereas certain objectives, although unwritten; could'be-

detected, a wide scatteting,of topics discusged Within a

single meeting made it . somewhat difficult to grail>.
, 1/4"

ideas presented. ,Another problem was that the terials which
x'

me of the

were to.have eaccoMpariled' the'lesson were' not-ayailabl#7 they

had not yet been prepared. Overall;,h6wever, this first.
.. ,

4

meeting seemed quite succlossful at least with regaid io
.,

.

establishing a. climate conducive, to learning. , .'.

C

0
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Se er 24th Training Session: This meeting _focused upon

development of specific skills required for demohitrating certain

tdXs and also development of confidence,on'the pert of thg toy

rators in working with the toys. The primary vehicle

used to Accomplish the-objectives of the session,Wasrolesplaying,
,

. followed by.a group critique of each demonstraiio
. -

Homework for the previous evening 'Was to study howto

emonstrate the

the Sound'Cans.,

demOnstration of

folloWinq toys: COlor Lotto, ihes:Feely Bag.and

The .role pleying 'activities consisted of the
I

each toy 2 -3.. times by .the toy demonstrators .

with other toy demonstrators and members he group;(supervisors,

#ides and Ms. Foster) playing tlie roles oI mother. and child.

I
Duringithe role-playing activities many "types" of parent and

child behavior were encountered, thdreby simulating situations

.likely to 4e encountered when toy deomnstrators.entekkthe homes.
. _ t

_ _

Two of the four toy demonstrators overtly, expressed strong
,

.

negative reaction to participating in the role playingractivitims r
., .

.

9 , 01,,

in the role'of toy demonstrattr; the:0 her twotoy dedonstk=atdrs
-- t.- .. ,

,
.

:indicated .milder negative reactions the process. HOwever,
.

4 - ., i i .07. ,, _ ,
`,..,Ms. Fostox and the superiiisors'encouiaged the toy demonstrators

...

to continke and cited scX*of the ,Idvahtages to be'deiv from 't
,..

.4

the role playing. ,-
.

,
.- .

,-

'Other than the nega tive reaction's of the toy demo#strators--
,,7 . ,

l

.to the technique utilized to achieve the objectivdi of ildiv
1 - , . ------.

frainipg session the meeting proceed ery well; ,It.appeared
.4

%... .

that the objectives (unwritten) of this sehion were mebtn that
.

=
_ _.,,. -...,.

. . 1 - . -. .

.
the toy' demonstrators actively demonstrated the.toys and numerous

# . 'tie'. '
.__,

Il
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Itpotential pro eMs and d*fficulties in implementing the

-program were-identified.

. , .

-Report op Training/Prp4ram Questionnaire Data 10

Understanding of Concepts: N=5(4 toy demonstrators, 1

toy program coordinator)

Part A: Understanding of 13asicConcepts.of thelToi Program

Oft

(

a.

4 -

. ."

Possible Range of Scores: 0-100

.
Actual Range icAf Scores: 7-100 .

Median .Score: . 88
Mean: , -88.6'.

10-

4

'DISTRIBUTION OF RESPONSES

Qdestion
Number.

Number of
Correct
Responses

, .

Percentage
of Correct

.- ',Responses
. -

1

.

_
4.

i

-
,

80%

.

.

':- 2
.

5
,

.

..,

.100%

3

.
.

-
.

'.

.

60%

,

-
_ 4

4 .. . .

. 8 0%
. .-

t.
,

.

.

5 . 100%

.

.

6 !
,

.4
.

.

..---

80%

.

7 4
-. 1 .

. .

5
,

. 100 %.
.

4

.
8 ' 5'. .1001.

.

9
..'

.,

.

.:5
,,.

.-----

60%
.

., "1.
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Based upon review of the Bata it appears that:
1'. Four (4) of-the respondents

havegood,understandingof the toy program at the conceptual level.aftd one(1) respondent is weak with regard to some of thebasic concepts.of the course;
2; Two:;(2) questions (#3 and #9) posed some` difficultyfor forty percent (40%) of'the respondents. Bothof these questions dealt? with recommended ways_.of responding to children who, make errors withregard to the cognitivt skills being demonstrated;none o remaining questions assessed this-

'

conce

Reaction to the
Training.Prograry "A seroi.es of questions

was devised to,a sess various aspects of-the training
program., Dimensions for

assessment, included:
organization.

.and interest'of the presentations, openness, value of
written materials, clarity of instruction, effectiveness'

4 c
-of training to demonstrate the toys, l el of conf ehCe4o-,

'demonstrating, toys, paceand length of'I e course a
overall opinion of the coutse. In addition,

suggestionsfor eliminating,: adding to or;changing any parts of the;
training were sought. A summary of the'data follows:Q

.

. Part B: Participant Reaction to Training Program
1. In your-opinion, was the training

program well orga9rized?
I

.- -

1(0).* , 2(3) 3(2) A(0) 5(0)'. No poorly
-Organized

Yes, very'organized
adequately

, well organiz
4

Mean: 2..4

.
:

,

.

...___. _
c

* Number of participants
responding to each rating areindlicated in parentheses.,

.. 'b

.

_ .

l'i

s

,
4
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Comments: Materials were not ready until late in/the course.

Materials were not available,for the 'first few 'days.

MaterialA were not xeady in time. We started at a
disadvantage.

We lacked some materials to proceed' at an organized
pace.

2. Was the material presented in an interesting way?

'12

(0) 2(0) ' 3(2) 4(4) 5(3)

No, not very , Fairly _Yes, very
interesting Alikteresting interesting

Mean: 4.2

Comments:- None

3. At what pace were the materials and informatioepresented:

1(0)
o
Too fast-

2(0)

Mean: 4.3

3-.(0)

About
Right

4(2)

Comments:. Did not get. everythi4covered.

We Wasted'a lot of time.

We had a'slow start, buOVViamed to rush through
the actual toy demonstratiOn.

5,(3)

Too slow

id you feel free to ask questions and 'take an'active'part
in.the training program ?

rrr

1(5)

Yes, at
any time .

' Mean 5.0

/ .

2 ( ) 3(0), 4(0) 5 (t)

Some of-'
the time

Commdnts. Seemed to want participation.

ti

No, not
at-all

S



-,Were the written materials which were provide
training pro am helpful in expanding and clar
the'conce s elfAhe---courag:

he

- 1(0) 2(0) 3(3). 4(2)

Yes, very Somewhat' '

helpful Helpful

Mean: 3.4

Comments: when they were available.

5(0)

\No, not
11 helpful

k

. Never went over the materials; however, it would have
been helpful.. I found the Parent Guides and the,toys
(and my three-year old)more helpful

6. Were the instructionsfor use and demonstration of toys Clear
and Understandable?

1 (0) . 2 (0).. 3 (2) 4 (0) P)
No,-poor Adequate , , Yes, ery clear
instructions and nderstandable4

l

Mean: 4.2-

,Comments: I feel tily were rushed through; therefore only,
adequate -will have to learn o4 my owno'

Very clear-when not pressed, for time

.

7. Using the-following scale, rate the'extent-to which you;feel
confident to demonstrate each toy.

1 2 3 4 . 5

.Not at all
confident

sound' cans

color lotto

feely bag

stacking Squares

wooden table blocks

'number puzzle

dolor blocks
(bead-C-graph)

flanfiel bOard

Reasonably?
confident

1(0). 2(0) 3(0)

10) 2.(0) 3(0)
1 (0) 2(0), 3(0)

1(0) .2(A) 3(2)

(0) 2 (1) 3(0)

*1(0) . 2.(1) .3(1)

1 (1) 2 (0) 3(1)

1(0) 2(0) 3(2)

17

Very
-confident

4(0) 5(5) Mean 5.0

4(1) 5.44) Mean 4.8

4(1) 5(4) Mean 4.8

4(2) 51) Mean3.8

4(1) ,5(3) Mean 4.2'.

4(0) '5(3) Mean 4.0

4(1) 5(2) Mean 3.6.

t(p) 5(3) Mean 4.2

o4i



8. How would you describe the length of the training program
as a whale ?'

14

1(1) I, 2(1) - 3(2) 40) 5(1)
Too long About fight Too short

Mean: 2.8

r
Comments: Perhaps could"be shortened if each day had been a-

14ttle"longer or better use of our time'while there.

Better use of our time-more organiza ion.

Time used on actual demonstration of oys. (too short).

Could have been done in one week as ptesented..r

9. What is, your oweeall opinion of the training program?

(1)

Vezjy good

Meak: Y . 2

2(2) 3(2)
fair

4 (0)-

Comments: Tge. much time was wasted talking, aboutunrel d topics.
Necessary_for toy demonstrators- should be ganized- to
make good use of time-most of us traveled a good distance
and time is important.

As far As toy demonstration- cellent. -Worked with"
, o sensitivity and understaft g of people-extumely

important for an effect' e program.

More- emphasis on toys and ways of demonst.rating-to-'
children and parents.- We wasted a lot of time'.

'-

10. 'Would you recommend eliminatirig any_partof tpe%tfarning?

- No response: 2

Comments: None

Less.'-sensitivity training or mon4directed
activities.



11 Would you recommend changing or adding to the training
in any way?

All responded to this item. a.

Only to make,better use of time - better organized.

-More time on the actual demonstrating of toys.

More'in depth with 'the actual demonstration of
more difficult concepts-to be learned-for more
Confidence to be gained by toy demonstrators,at
the training sessions-.,

Again, perhaps equal time on sensitivity training and
toy familiarizing would be more be ficial.

More emphasis on ways of dealihg w children and
pare ts. More emphasis on concepts to be le
(We 'd not touch.on smell and others.)

4

19'

I
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Discussion

16

Based upon observations and assessment of the training

program to prepare toy demonstrators to conduct the

Parent/Child Toy-Lending Library in selected homes in the

towns of East Hartford and:Manchester, a data summary has

been prepared.

Findings: illhe following list of summary items reflect both

p6sitivesand negative aspects of the training program.

1. Overall understanding of the basic components underlying

-implementation of tha Toy Library program appeared to

have been achieved by the trainees, The mean score on

fr

the questionnaire for this component was 88.6 percent (88.6%).,

2. The overall climate for learning appeared to be favorable:

a.-Observations. of training indicated ^open atmosphere,

in which discussions and iraining..gentikally occurred/'

with else..

b. One hundred percent (100%) of the respondents stated

that they felt free to ask questions at any time-.

3. Organiz ion of the training program Appeared to be

lackin

a. Six y.percent i60 st of the ,respondents stated that'ih

Organ ation was less than adequate.

b. Observations by the evaluators and responses provided'

by the trainees indicated that materials to accompany

specific lessons were not ready on time.

.
_
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4. .The presentation-of materials appeared to be at least

fairly interesting to all trainees and sixty
c
percent

(60%) Ofithe ndents rated the presentations'as

"very interesting."

5. All respondents indicated that the pace of the

presentations tended to be slow with sixty percent

(60%) of the respondents rating the pace,of the

r--

presentations as "too slow". Comments stated that time

was wasted, not-leaving sufficient, time for work on

actual demonstration of the toys.

6: Perceptions of the helpfulness of written materials

ranged, from "somewhat helpful" (sixty percent (60%) of

the respondents) to'"not at,all helpful" (forty percent

(40%) of the respondents).

7 respondents indicated that instructions 'or

emonstingthe toys were at least adequate with sixty,

percent (60%) of the respondents indicating that

instructions were "very-clear and understandable".

8. I The mean response for leVel of-confidence in demonstrating-
.

toys indicated that thv trainees felt at least "reasonably

confident" in demonstrating all ofthe toys. Three (3) of

the toys each had one (1) rating less'than-"reasonftli

confident".

-so
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Reactions to the, overall length of thePtrainihg

program were varied with,forty percent (90Wstating

the length' df the program "about rilht" and the

'remain ponses indicating the_traiAing program

was ei er "tooSho'0,-or "too, long". Comments from

question and othert focused on the need for better'

uSe of time.

10, verall opinion of training rangqd from "fair' to

"very gbod" with sixty percent (60%) of,the re ondents

indicating that the training was bet er than "fair".

Future Directions: The following suggestions stem ftorn a
_1

review of all ev luation data on'the training program

'conducted for toy, demonstratort.

1. That written objectives and

3

a corresponding course

,

outline or syllabus with accompanying time, line be

prepared.

2. That all written materials be prepared. prior to the

dates for which they are required and be utilized

more effectivel§ in relation to the training pragram

objectives.

3. That tile pace of the course be increased, the length

of the course shortened, and the,-time period for
, . ----"

.

. individual training'sessiong increased. .

22'



4. That emphasis on the followihg course areas be increased:
/

a. actual practide in demons ation 0 all toys

in general and especially on the Stacking squares

and color blocks;

b.vays of responding to children when they make etiorsi,

in the cognitive skills being taught.

5. That specific needs of individual trainees beide ified

during the operation of the course and Approp ate

methods be employed to provide for indivilialization of

instruction where needed.

6. That on-site training locations with children from

backgrounds similar to those targeted for the Toy Library

Program be employed to provi/de.for gieater individu
r

ization

.of instruction where'neeaedeani-to-increase the value of
, ..

the simulatioh,actiiiities by practice toy demonstrations
7 v

.

. /

with real children.

7., That the overall approach to teaching and the open climate

be maintaine9.

0,

.



Home Visitations

&total of 29 childr n participat d-in the home-program

component of the Tolrtib ry project: Of that number, one

child left the p,,gram afte four ho e visitations to attend

. nursery -schoo loAeiredults for t child, therefore, are

not includ in this report.

Th= total number of completed Visits was 430, averaging

215 visits per toy demonstrator and 15.36 visits per Ohild.-

No child was visited less than 14 or more than 20,times by
../

the toy demonstrator% Approximately 50 addktiOnal scheduled

visits were 'not completed for the following reason's.

mother cancelled
demonstrator cancelled
illness (child or parent)
'illness (toy.demonstrator)
vacations
no one home
storm
miscellaneous .

Developmental"Progress'
,

Concepts Development'

In' order to measure,levels of progress, made by .childien

in the Toy Library Program a pre - test /post -test was developea'
4

lay the ERDC staff. Test emphasis was placed upon a sampling

Of 'the concepts ,to be xleveloped!-Primarily in relation to t'he'7

first box of toys although several test items peitaihed-
,

concepts to be developed during tihe ,latter part off, t2 program

24,

20
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o

-

(second" box of toys). All tests were administered to the
.2 ,

, .

children by,the toy demonstrators.0
.Components.of the test' were.derived chiefly from the

Stanford-Binet Intelligence Scle and-the McCarthy Scales

of Children's Abilities. It was.designed to ,assess status

off the Children in the following areas:

1../shapes,-lower level mathematic& skills,

0

langdage, colors,

alphabet recognition,

and relationships, (sight, sound, dize, etc.).' Because of

the short attention span 'of childrefi of this age group

test length ad to be limited, thus accountingefor the

inabilit to test children on all the concepts which might

be dev loped by some or all of the children, during the

Pro am. (A copy of',thSest'is.;contained. in Appendix B)."

The followingtest administration schedule was.followed:

TEST
s

''MINISTRATION DATES , .

Hof., Visitation
' Progra. -

Im-SChool Program

Pre-test 10/7/74-10/10/74*.2/18/75-2/22/75.
.

'. A
,.

First Post-
tes :1/20/75-3129/75 5/2/75

Second ost-
test 4/14/75-4/17/75

..- .

Not Applicable' ...

* s children were added to the.program during theyear
the pre-test ,wasdgiven.

,
C
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Thiirationale supporting administration of the post -
.00

. test twice'to the home vi ation group'was: ,1) to be
*1.

able to review.piogress of studentS,in each program upon

complexion of the first box of lips (which encompassed

the ullscope,of the program for the in- school, group but

,not 'the home visitation group),and 2)'to assess retention

- of co cepts developed during the first phase of the program

at the'end o'f the program.,

22

-Data gathered from all test administrations'are.presented

in; the following tables and graphs. In addition, a table
. .

reflecting concepts learned by_tht children in the home
,

visitation group, as perceivedby the toy demonstratois,

is presented for all concepts (31)- which may have been
'

developed during the Program.

Cognitive Tests Descriptive StatiOtics

(Howe Program)

.

Pre -Test
.

Mid- Program TeSt
'

Post-Test

Ranqe " 0-12 , 5-14 2- 4

Mean 5.76
,.

4 - '9.54' 1 . 4
,

r.
Median /6 -. 9 11

.

Mode.
__.-

,..,---
,-,''

7
. .

9, 12 11 T

-

26
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CONCEPTS GAINS. AND LOSS'E'S

. 1 (Home Programk

Student
Number

Pre-Test *0
Mid-piogram TeSt

Mid-Program to
Post-Test

.

Pre-Test to
Post-Teit

.13

01 ..

02

03

.04

0
4.5 _

+/
+3

+.2

.

..

.

.

.

;

.

.

,.:

.

,

_

.

.

-'''

-,,,

.

,

.

.

.,-

"`
-

+3

-1
+3

-+2

+°5)

,O.

+4

+1

0

-1,
_

+1

0

-1. _

,C1'._
.,1,.4.1,....--.-.

+1 .

-1
0**

+2

+2** '
-2

'-+1

+2
b

.

,

..;,,,fi
-..,

-

,

.

7
.

..

A

.

,...

..t

- .

.

+8

+1

+6

+4

+4
+10

+3

+6

+4
,

*7

+3
+6

+5

+5'
,i
+6

+2

+1

+1

45
+5-it*.

'11'
-

+4
+ID

*3 :

.,

,.-

..

r

..

05

06
07

08

09 ,

10

11

12 .

14 .

16-
17.' .;

18

19 ,

2O.

h
22

-k-,.
---23 ..

24.
25

.

,

,

:

+.4

+5

+3

+2 .

+3

+7

.
+4

+5

+5

+6.

+5

,+1
+2

+1*
+3

. +3*
+3.
+3
+8
+3

.r
_Average
Gains

,

f -
3.81

-. 4-
.

, 0.96..
_

.
) 4.76

..
-.

!'Test given with.Spanish interpreter.
- ** Testgi-ven withoutSparri-StrTnterprette:--. ,.

- .4

,e.7.
1 ,
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Discussioh:t Cognitive TestRplasz Program)

ReviewOltest results indicates a significant rate

of gain froth the pre to milt- program tests and from the pre

to post tests. A sli increase from mid to post test results

occurred and at individual level, five children showed
04N

slight loss ndicating a lack of retention -of several of-

the c ts previously "known" by those children.

Children's progress within the specific. categories

(reflected in the previous stable) may also be noted. Whereas

a substantial number of children were able to mated colors

/

z

on the pre-test,. relatively few could identify 'and name 'colors:

mid-program and past -test results in this c egory show,'
.

/ -:

rsIgnificant progress toward matching, identifying and naming
,

alithe colors ueil4zed for the'program. Similar-preT mid-
Z-1\

71\

4 0

program and post-test findings may also be observed for

matching, identifying and naming shapes.

hild w.vasked to identTy a sampling of upper
4t- -

"Py "k Z.,

caseletters of the alphabet. Whereas only three Mill-drew

identifiedallletters correctly during the pre-test, eleven

children were completely successful with

the post-test. 'Also, whereas the eleven

this task during

children had no
,

-..;cores dttresponses on this item;for- the pre-test only four

'children did2not'meet with at feast partial success on this'

task aurifig the post -test.
.

With regard to numerical ooncepts, the number of children

lumforming sucoessfully on the "concept-0f 2" remained the

,

... V' 30.
-1 4

.- --- .

,,, 1 I -

26
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same from pre to post test; those performing successfully

in the *concept of 8" rose from one 1l) on the-pre-test to

-six (6) on the post-test.

With regar0 to "counting to ten", only four children
t.

.

had one undred iercegt-(100%) success on the pre -test,

-sixtee children were successful at the mid-program,test,

but only eleven scored with one,hundred percent (100%)

accuracy'on the post-test. 'However, it should also be noted

that the number
0 of children who showed no success in,counttng

at the pre-test decreased significantly from the pre7test to

the mid-program and post - tests.
. r .

, Various types-of relationships requiring vidual, tactile
. ,

and auditory discrimination were posed. More,than fifty (50%1}.
.

percentof the children scored successfully on each item in .

this categorTat,the_pre-teet; plOA...test results. indicate- -at-
I

..

least eighty (80) percent of-the children peiformed successfully
I. .

. on all iteis ins category
'

.

._L En=*cifool croig
_

.-
'Cognitive Tests:Descr- ipilve Stat4tics

AIn-Schobl Program)
N=8

.

Range- .

-Mean

Median ,

Mode

-3-12

7.75

8.0, .

.

Post rest

10.

.4,

t .)

.a

10,/i

8,11

4.4 , ";.- , r-
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CONCEPTS GAIN$ AND LOSSES
it (In-School PrOgram)

Student Number. "Pre-Test to Post -Test.

01
.

.

+1
.

II

02, -
-----

. +2
.

4

03
_

.

04
t

-2

.

05
.

+4

_..

.

.

06

.

.

.

.

.

07 +2

.
0 08

'

._ - 4.

. +4 ,

ea *w

Average Gains 9 2.25
.

.

4

29



D
E
G
R
E
E
 
O
F
 
U
N
D
E
R
S
T
A
N
D
I
N
G
 
O
F
'
 
C
O
N
C
E
P
T
S
'
:
(

n
 
S
c
h
o
o
l
 
P
r
o
g
r
a
m
)

.
1
T
E
G
0
R
Y

C
O
N
C
E
P
T

N
U
M
B
E
R
 
O
F
 
C
H
I
L
D
R
E
N
'
'
4
1
T
H

N
U
M
B
E
R
 
O
F
 
C
H
I
L
D
R
E
N
 
W
I
T
H

1
0
0
t
 
C
O
R
R
E
C
t
 
R
E
S
P
O
N
S
E
S

P
A
R
T
I
A
L
L
Y
"
-
C
O
R
R
E
C
T
 
R
E
S
P
O
N
S
E
S

'
P
u
r
i
m
 
O
F
 
C
H
I
L
D
R
E
N
 
W
I
T
H

0
t
 
C
O
R
R
E
C
T
 
R
E
S
P
O
N
S
E
S

P
r
e
-
T
e
s
t

P
o
s
t
-
T
e
s
t

P
r
e
-
T
e
s
t

P
o
s
t
-
T
e
s
t

P
r
e
-
T
e
s
t
H
M
s
t
-
T
e
s
t

o
l
o
r
l
s ,

.

M
a
t
c
h
i
n
g

"
P

7
O

.
0

0
1

I
d
e
n
t
i
f
y
i
n
g

6
1

1
1

0
N
a
m
i
n
g

2
2

1
'
4

1.
M

at
ch

in
d

g
8

i

I
i

C
--

--
-

0 1 5

0 1
.

3
,

.
0 43 3

0 0 2

I
d
e
n
t
i
f
y
i
n
g

-

N
a
m
i
n

0

L
e
t
t
e
r
s

f

I
d
e
n
t
i
f
y
i
n
g

-
_
_
_
_
_

1
,

.

.
.
.
-

1
.

_

4

.

.
.
_

6
'

3.

1
4
U
m
b
e
r
s
'

C
o
n
c
e
p
t
 
o
f
 
2
\

_
.

3
3

.

C
o
n
c
e
p
t
 
o
f
,
 
8

2
.

-_
__

__
_

'
4

,
7
-
4
-
-
-
-
'
,
v
-
-

8
6

.

C
o
u
n
t
i
n
g
 
t
o
 
1
D

.

'
'
'
'

`S
.

5
. 1

c
,
'

,

4
'

.

R
e
l
a
t
i
o
n
-

11
1-

14
:4

.

.

,
,
.

°
.

,

N
.
.
.
.
.
.
_

'
S
i
z
e
'
 
D
i
s
c
t
i
m
i
n
-

a
t
i
o
n
 
(
s
m
a
l
l
 
a
n
d

a
r
g
e

7

.

7
,

.

*
*
"

.
"
'

.

'

.

,

t
.

.
,
,
,.

.

1
,
-

.
.

,
.

S
i z

e 
(s

am
en

es
s)

5
)7

4*
-

.
-

,
-

P
o
s
d
-
-
t
a
i
n
 
(
o
n

a
n
d
 
u
n
d
e
r
)

.

7
 
'
.
'
-

'

.

-
1

-
.

.
,

,

.

,

.

T
a
c
t
i
l
e
 
D
i
s
c
r
i
m
-

i
n
a
t
i
o
n
 
(
s
m
o
o
t
h

a
n
d
 
r
o
u
g
h .

7

.

.

(
7
-

7
-

.

.
.

*
.

,
, .

c

,
*

,
.

'
1

.
.

.

,
A
u
d
i
t
o
r
y

-

(
s
a
m
e
n
e
s
(
s
a
m
e
n
e
s
s
'

.
_

.

7
.

.
,

*
.

.

*
.

.
.

.

,

,

1
,

,
,

-
\

't

0

*
D
a
t
a
 
n
o
t
 
c
o
l
l
e
c
t
e
d
,
 
o
n
 
p
a
r
t
i
a
l
l
y
 
c
o
r
r
e
c
t
 
r
e
s
p
o
n
s
e
s
.

Y
i

ta
t



., r;
..

...,

,

.

,, . ..

,iDiscussioni: Cognitive Tests (In-School Program) '.

Review of the tests results indicate that seventy-
,

five percent:05%1 of the pupils achieved one ,hundred-

percent 1100%) success'on at least-A.41f of the concepts -

whereas is increased to eighty -eight percent (88%). of,

the pupils for the post-test. The average number' of

concepts gained per child for thii.group was 2.25.

Within the specific categories (reflected in*the
, .

previous table) 'the most substantial progress wad seen in

naming colors and identifying,:andnaming shapes *ith One

hundred percent '(100 %) accuracy. Also, whereas only .ohe

(1) child was able to identify all letters onthe.pre and

post teits, the number-of.children who could identify some.

-7----of-the letters presented.increased frcit one 11) on the

pre-teit to four(4) on thepoSt,test) stated- another way,
°

-

seventy-five percent' (75%10.ot tike children Obajd Ad9n_cify. P.

v

none of the letters on the pre-tept, But this dedreased.to

//
thirty-eight percentA3W on the-poSt-test..-

't

#

. .

.rf

- :
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ToyDemonstrator Concepts Assessment

/

32;,

Ai part,of the PaCkaged maierialS provided by the

Far West Labqratory for the Toy Library Progiam, a list

- of_concepti=which potentially might be developed in' '

conjunction with the basic Toy Library program is provided.-
.

-Essentially,'many of the concepts refer,to skill development

whichLinihtbe considered' supplemental to the'core program.

Xach ;toy. demonstrator maintained a Pupil Progress

'report (see,ApPendii D) for each child. When mastery ;of

'any' of theconcepts.listed was demonstrated hy.a child,
. .

a date, was marked td indicate that accomplishment. -However,

it should he noted- that the children were not°"tested".

.

on each concept and therefoie absencd of, a completion date -

doesf not necessarily mean a child had not mastered the

concept.; tathet,4 y' ean':1.1)-that,;acchIld-dbd;not:haVel,,'
41

an opportunity to demonstrate Mastery, or '2) that a child

had' not, in fact, mastered the concept.

The following table ioresents a summary of concepts
IM

_learned as observed by the toy demonstrotor and the next

table reflects the distribution of scores among'the 28

children.'

7'
*
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Perceptions'of Concepts Learned

__tr..-

33

. .

STATEMENT OF CONCERT

. ,

dlNUMIAR.OFrc LDREN
CITED AS. MASTERING

THE CONCEPT

pERCENT OF CHILDREN .,
MASTERING .THE CONCEPT.

To distinguish between
Colors

-

.

28

.

100%
.

, .

To match cOlors .

.

' 28
.

100% .

To mime 4 colors -. 24 86%

To name 9 colors 19 68 %. .

To regOgnize 4 basic
shapes ' ..,, 27

, . .

96

To distinguish between
4 basic'shapes

,

27 96% ,

To name 4 basib.shapes. 22 79% , .

To couftt-in'sequence
0-10,

..:-
. . -

' 21. .

.

a.. ;......:-s-- 7516
.t....

To vi 1 recelliTie
hiatber b: 0'

,

12
. 1. - li t ,

43%

__ .. -, _.,

4o Understand'concept
of 10 : .:

15 54% '

.

To match numbers with
quantities they
zepresent ,.

,
,

.

.

12
,.

43%

.
.

.

.

, ..

To nderstand-conceptu
of "same' as" 25

",,,,

----, ''. 89%

.

m

`To tin erstand size
.relati nships Ilong. ',
longer, longest, short,
shorter, shortest, tall,
taller, tallest) 'I

_

r -,

18

. _ -,

,

.

..

.....

r
'64%.\

I

.

e.

.----

,

,

.

Understdnd size relation.
ships of large, larger,
largeste....small, smaller,
smallest 7

. ,

,.

T

24

.

86%
1 ' t

37



Perceptions of Concepts Learned -(contiriued)
. 'I -

34

!STATEMENT.OF CONCEPT
.

NUMBER OF CHILDREN-
CITED AS /MASTERING

THE CONCEPT .

PERCENT OF CHILDREN
STERING THE CONCEPT.

cN

To identify sounds which.
-are alike and not alike

-

26
.

1 .

.

93%

To verbally locate
sounds in relation

=to himself
19

..

.

68%
'

A/

.

To un erstand spoken
word which identify
locition , 24

,

_

86% t,

.,

'

To categorize simple
objects in or around
home ,

...

,

.

13.
.

. .

.

46%.
.

To distinguish between
.selected smells

. .

. , 4----A:1°' -?" '4

.-'- -

. . .

'To'undere'tand the concept
of 'opposite . ! 7 25% l

-To develop left-ter ''''' ''"'"-

right progression

,

'A l
6.

:. .---4--

.

-..: 4

21%:

.

.

To develop orderly
sequential designs

:
12

, /-

.. 43%
. .

Recognize patterns and,
extend them. ,

,

.?lc

,t

,

,.- .

75%,
it

.

To solve specific problems
.,

through understanding
:relationships of site,
shape

.

24

-

-..

.

_ --86i

To recognize letters by
their shape '

,

.

.

25 -P,

,---"--

89%
.

Relate spoken word for
a physical quality

.

. 01%
. . .

Relate spoken words'inar
stpry to physical objeCts

>--{

.

,

_

25%
_

.

, .

To understand simple
directions re ted to A

physical tas s _ ..

.

.

.15
,_

'54%

-\

.

--
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lb Distribution of Scores

41
ti

.

Range of Concepts
Mastered

.

Number of- ..-,_

Children

"-

- .

.

0

0-7

1

8 -14

15-22
..: 1

23-28- .

..

.

'

.

,

1

7,

I

11

9

;

/A,

/

.

:----

I

0

L

"5,4

'

(1

q

35

4
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Discussion,: Toy Demopstrator Concepts Assessment

A review,of the first table indicates th.attwo. (Z) ,

of the.28 concepts were mastered by aii-1 28 children xd
k

11 concepts were mastlereday approximately eightyrdi

percent (86%)' of the ch1.14 h. Bigh.teen concepts (6%-,of
.1

the concepts) were mastered py More than half of the ,childrere.

in the program. One concept, dealing with 4.4tingAshing'.

between smells appeaxed notto'ieceive,attention in-the

program and another concept - relating spoken word to.a

physical apparently was not emphasiOd. The

average number ofd children mastering each concept was'

apProximately .18. 0 . .

s reflected

eximapstered,

v

in the lat-table,-the majority of

winajor -of.the concepts. The,actual'

r nge-of concdpts learned extenae T,ohl 3 to 2/tilith a, mean
/' '

., -

of 17.9. A _review `'of the distrAbz utiOnofzeores'indicates-

that seventy-one pereent (71%), of the children masteredore

than fifty perceht,(50%),of the concepts and thirty-two
;

percent .(32%) of the children mastered'more than eighty'

perceht (80%) of the concepts.

Perception--of Physical; Social, Emotional and Intellectual
,Growth

Because the:Toy Library Program-Nes perceived by the

'East Bartford staff as an effort toward the total developieht
. .

of the child it was also deemed; useful td .try

-relevant to the : deelopmental prbgress of-the
arr

tdgather,data

children in the,
.

40 -



Program. with regard to 'ptlySical., ellii0t-i&nia and,
. intallectual --change '-or growth. -During- the f irst,- phase 1,

. 4.

.

' f

r

- *

of the project, an open-end question: fbr each of these
- .

aFdas liras included as part of the ,observatIon of each
-

-.
child anting each visit. bresented in this m#nner, toy

demonstrators found, the :questions extremely difficult *:

to respond -tb and the limited information fterived 'from

these, qUe4tioni prOqed- not --to be useful tor:reporting.

/ . Asa result:_-of the irbblAn with the O-PAn-ezid,-questionS;

a closed question eck,..!acM7area social, Omoti
. .

intellectual)_was developed,.Snd incorporated it ihp
-

"Visitation Record"
*

.

Hence ,data. reported

tn place df the open -end questions.
,

this scion reflects obsetVations

made Only 'cluririg the :second .hait of the Program,.
' . ,

The , follbwing- graphs represent, a_ suminiary_At__:toy s'
r"

b

deMonstratbr observations in each of -the four, dOmaiS as-. . or,. 4-
codpiled and tallied for all children in the program. The

.

.
. I" _ -I'

..11

t .
data .i.s proVided dnly as descriptive of 1peiceptiaqs-oi -.

4

behaviox; value:' judgements .on the :caiegmietir for response,

`
each domain will not'be made by the evaluation team.

* see'Appendix C.

.
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100
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.7
.80

scazo-
E.4 70

43
cn 60
Wt'0

., 0 50
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30
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20

10

0

34%

a

4

-;30%

SO6IAL 'BEHAVfoR

N=253

1 -: 2 '' 3 4- :4 5
Very 'friendly ' Generally_ Nat .fiiendly5
and

.... . .nd outgopig frielid/y.,:
-... - .

-Di scuss ion

In more than 95 percent- of the. obser =4-4ions , ,behavior

` : cif tie children was 4escritted as. ranging from "generally
. .... -, ;.

friendly" .to -"4ry-'-friendly ancl.ttutgoing..* '-__::14 'none -o,(''.

, 4,,the observationsatiOns 'was chila" reri s- behi;,4- r:'11ascr.ibed as '',`ndt
._ ---s, - .

, -.. r

fl-lend lif: '1- '--.,-.. ,

, .

,- . --. ...,..

,

.,.,_ . -. - P.:
.,.. .

-.
; ,i1

.-:----'7-.--..

- . -.. _L -T17.--'--,
I
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Irk

90_

to

70

SICi BEHKVYOR*A..

, Nr248

40%

7=ee.e.

23%

'"

20

4% -

1 2,

t Much diffa.culty
in handling:the

Discussion

3- - 4,

44.7tbd,cocirdihatiofi
and dexterity

5
-Very good'
coordination
and manual,

_ dektei-ity .

I"

It appears that the. children, as :a group,'eerformed
. :

. -,,,quite satisfao1.ori1.y with regard to cog,r6.0aition-and
-. .

dexterity as assessed by the way in Which the7ch,adren
-- .

. - , ,

handltd the toys. In more ".man 95 percent or'tha,obier-

vaiiOhs 1140 of ,.this chaFacteristichildren. were destr4bed!

,as havihg "geRerally good.coordinatilon_azid dexter4}r"-to

.

-
"vexygpo# coordination and manual derxterity.*

ti

4 3_ I I

"i-..1
-

_ .
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100

e.

EMOTIONAL BEHAVIOR

W184'

k

514

.

0 50

1:4

40
a-

30

3 ( 4Showed
emotion

lextreme
Generally calm'

: and relaxed

\
DiNectisiOn* _

.

. , t --
.

. .....

.. t
- In the ajori4, of v of ftildren's*emOtionel-,

1- ,

behavior, their behaviorwai.described as, *generillk calm .
.

.

. ,

and,drelaxed" with an additional 25,percentog_the,observations-
,r, ,,.:

. in4iCating.bel#;/ior sam0*at 4iween "genernlli calm and li.

- ,

relixe4* and,"shOwed e4reille emotion.wt,Only ninfa,percent'

.

,4:; of tha observations wererecorded as end-points on the g41.(4,

.

v a

i 'PF' I
4

, Frith 'the majority of thoseobservatiOns indicating that
.

,_

..

Tr. t hi, l dre "show.
-e.iil

ektreme !motion.* %
L '-

\

\ .

._.
, V )1\ N'',..>

- _

.

. , , .1, . ...

s s ' \
- ,

. s

e
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INTELLECTUAL ,BEHAVIOR
-

N=241

36%

17%,

""

12%im

1 2 ,11.- 4 . 5
.

Grasped concepts Grasped concepts' Grasped concepts`
_quickly in satisfactory very' slowly -

amount of time -
,

,

_Discussion

Facility in graiping concepts\varied. extensively among
5

t

the observations,. The,largest peraentageeof observations
P

-

'recorded'for any one category was 36 perdent'for "grasped
,

concepts in satisfactory amount of time*'-fii appkoxiniately

one-fourth Of.the.obdervations children were described as
,

having grasped concepts guidkly whereas in only 12 percent

of the observations were children described As having,

grasped ooncepts verVslow;y.
, ,

45'

1.
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Referrals

c.tAn dmportant related outcome o he East Hartford
4e,

Program was the early identification of children with,

_ various problems (e.g. speech, visual perception, etc.)

which might later interfere with achild's adjustment to

and success in school. As, a result of dbservations.,:made

by the toy demonstrators* two'phildren haNie been referred
,

to agencies for professional-observatIon. Or testing.
-#: . ., . ,

One child was referred to the 'school the :
,

second child to the school speech department. No final

decision had yet been -reached when thi-s report was prepared.

Child Eleaction to Toys

It'was the wish of the East Hattford staff to determine,

for purposei of future planning, the reaction of the

children'tdtheAvarious:toys inClUded'in'-the Far West.
.

! ,

- Laboratory in the Toy Library Program. The following table
.

;#

provides a'SUMpary of the .degrAe of enthusiasm,demoestrate4 by.

the childrenlor the toys presented in the Program;

Pupil Referral Record - Appendix

J

4
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Discuss on: Child Reaction to Toys'

'Ruction to the toys in general tended to be positive

with approximately fifty perCent (50%) of the observations

m#de 7by the toy demoNtraor's indicating that the children

were very enthused,about the toys and an additional forty -,

six /percent 46%) of the'observaiiOnsreVealinga moderate

degree of enthusiasm toward the.toys. 40nly four percent '

(04%) of the time did children respond with no ,enthusiasm

toward the toys debonstrated,
. ;

ci. ' - ( 's

Of ,the 14 toys used, for demonstrations, fiftyvpercen
,,.,

1,'

(50%) of them never. received a non-qnthudiastic re, .tion

and only two of the toys, the matrix and the feely bag,
,

received a "not at all'enthusiastic" ieaction-moretham
/

six percent (06%) Of the time Two toys, .the. color blockeii

t and peg board, could- also be:noted.as receiving[a very -,- i

1 ,,,
1 .

,
. .

enthusiastic .reactiod less than forty percent (40%) td the
1

'

.

,: - 5-
`tim0; however, many of the children were at least moderately--

.

enthusiastic 'toward thosetoys.. It appears'that-tHe

"favotite" to among. the children was the sound cans, with

an eighty-six (66%)percent rating of very enthusiastig.

Parent -Child Relationship
,^

7 ,

Intrbduoidn
'1 t _

. . ., .

The objectives-for tfie.EAst, Hartford Toy Library Program

4
1 t' ,,focus on the .signif9ancecif the parentchild-relationShip.

fr

Such a rlationship, in fabt, forms'4the core of this program,
i%

t

N

C,4



I

45

with piocedures and processes ,designed to foster and/or

strengthen tfiatrelationship, In addition, it seeksto

foster awareness of the iMpOrtance'of the ,parent role in

the education-ofchildren%

Aecause of this Program emphasis, ddta was collected*

to aSsessevelS of parent involvement and, parent-child

interaction, as well as thitype of interaction during

the weeklyoviSits by they toy defitOnstrators. Information

aerived is presonted in the followjng summaries.

** ./. r
0 :

4.

Levei. o 'Par'Sait flvolvement'' i.

;

An assessment of the levsl. of loarent,involvement was.
; .

..

. .

made by noting whether, on
.

edth visit, a parent was present

fOr all. .part, or none of the demonstration'. Review _of

the Daily Viititation formS for 4321 visits indicates that- a-.
. _

parent was prtsent,for the, entire demonstration during

352 visits -(81/Percent of eke visits) f part of the

demonsttatiOn daring 50 V its (12 percent of the visits),

drid for none of the

of the visits).

Asummary of this ,data
,

following table.

on during ..32 visits (7 percent

by parent's, is presentid in thel

r ,

* ViSilation Rece,td-Appendik*C,

-
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Diseusdion: Level of: InvOlvement,

It'appears that parental' participation or: at leadt

interest in the Progrim was quite high. This wad-indicated

0, 47

,?

i

*, by the extent to which \a parent was present during the toy

demonstrations. Nine of\the parents (32%) were present

throughout the demonstration for-each demonstration
7
and

* ,

a ,

21 parents, (75 %) were presiqlt for theentire demonstration'

four iimed'out of five' or more. Onlysin twQ families was

a parent5priasent'for the,entire demonstratic3n.less than 50
..,

. %

percent of,the time.
,

)
4 . .

.

Parent-Child Interaction.
. ,

.

, / , .

1,

'The extent'and type of.parent-child interaction dUting'
A

the toy demQnstations-was alto observed by the tby'demOn-,

.gstrators to obtain ad*itiondl'1.4icatord of the:nature and
,---.,A - .-' r

stremOti of the parent-child relatiohship with regard to the
,

'.- "-\ 4 -

Program 'activities: During:eachAritit,for the latter pait

of the prograriv
1 tdy demonitratordobservedegree.of inter-
i , 6

J

acton'on a'three-eoint scale of "little .interaction,"
. .

//

i

-;, . ,. . _ .

"moderite interaction," or- "high- degree of interaction" and
/. ,e .* v.

s;r----tYpe of inra4Vion as'"/Pdstive". %illative".

r
..

r

'The guedtions',0ertainingtd,ehis inf rMationere'aaded to
4

/the second veridtpn of the VisitationRecord. 'Hence;' data
was'not availible, for the edilier pirt of the Pro5rdm.-

.



a

based upon a total of 191 observations on. degree of

parent-child interaction, 121 responses (63%) indicated

little interaction, 59 responses (31%) cited moderate

interaction, and 13 responses (6%) noted 4 -high degree of

interaction. In those instances (197) in which type of

interaction was recorded, 185 responses (94%) indicated

that parent-child interactions were positivein nature

whereas 12 responses (6%) referred to interactions which

tended to e negative.

Discu'ssion: Parent -Child Interaction

Review 'of the observation data reveals that.eitensive

parent -child interaction. during the toy 'demonstration is

not a frequent occurrence. This' may be due 'to the nature

of 'the demonstration itself, whiCh tenas

interaction between,the toy demonAtrator

to foCit* more- on

and the child,

-..It,ihould/be noted, howevei, that a moderate;degree'df
.

parent -child interaction takes place in approxiiaiely

one -thrd of toy demonstrations.

Parent Evaluation of frogram.

An assessment parent reactio41-towaid the-Program.

:was madeapproxiMately mid-way through the Program. .A
. ,

Sixl-item parent questionnaire (Appendix E) was devisedfor

'this purpose and given to parents at a arge group meeting

help for parents of children in the home visitation program.

A, copy of "the questionnaire With the results and,findings

is presented below.

''52
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.

Summarykof Responses for: Parent Questionnaire (N=17)

i

.1. HowhelpfUl, do you feel the Toy tending Library Program ',
is, in preparing your child for` school? (Circle the

e number which best describes your, answer).

1(15)*'

Very
helpful

2(2)

. I
2. Since the Toy /ending Library

you feelyour relationship to-
(check one an§wer)

[ ] changed for thejoetter4\ (5)
( ) changed for the e? \,(0)
( ] stayed about the same? (12)

ft'
'

3. Do you think this program should be continued next year?

3(0)

Somewhat

4(0) 5(0)

Not at all
helpful

Program has begun, (18"
your child has

I

[ ] Yes (17) [ ] 'No (0)
.

- 4. Would you recommend this project to other parents?
(check one answer)

(1 Yes (17) .[ -] . (0)
I co

5. What, if any, changes-would you recommend be made in
`the program?

-Put more of the toys in a sxniley bag.
Havb the'toy demonstrator come more often.
Hopefully more families would'know about ,the

.ptogram and.be eligible for it.
Wouldn't recommend any changes.
Can't-thinkjpf any.;

'None (4 respondents)

.4

4/'
c 4

*Numbers in.pareniheses.refer to number, of persons
responding' for each category. , '



6.. 4itdditional Comments:

"I just wish that when I was '3 wars .old that they. _

had a program like this. Children' today have -Much 1

'more of an advantage: with- their' educaticin."

"i-,checked, stayea about 'the same because I .have always:
had a very:'closei relationship' with` my-daughter since
she. is my 'youngest. and we spend so much tirge".togetherP

think' this prbgram'is 'very helpful to Mother arfladi.".
"I can't 'say 'enough about it. I think it's great."

.13eing a parent. I hav,e seen -la big improvement in my ,

ddtghter 's 'knowledge. "

"It's excellent...

"Having this program in 't,he home' is best,- Two or 'three
visits to the-Achool''dur4pg the-year-mould ,be helpful. -.

to prepar,.e -them for%.pre-1( and kilidergarteEn'."'

4

Cu

,

4..
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. Finding's ,

40

t''' ''''' % . a

3. . All' parents felt tha- the program would, be helpful in preparing '
.. their'. children fox -. schod 1 .' -tighty-eight percent ( 86%) -of : the

' I. respondents felt that ..the progreM 'ibould . be; very -helpful in
preparing their Children far- school.

-. .
s ' . .

2. A lar4b.., pkijority of the respondents, :innIdicated that the
parent-child relat.iCnphip had .temained a ut the name; with

7 ,t respdndents, (23%) statings,t t the relationsiip,
hanged-for .thebetter. No one repor ed that the re-,
ship hid *changed fox the wse. 1

. I
.

3.- All of the. respondents, (10%) .felt that the /yrograni should -be
: ;continued. next yea;. ,

5,

t

as

All of ',the-respondents (3.°6%"6:eported tlat they would 'recommend
the .prOgram to either parents. Several, ,respondents
that .they -already had done so. '-

. , . 4,- % .

- ,-7-- . t -'
.

Veri,,,few,thillges, in the program were recommended. Tde. three
gested 'changes- Were increased number-of -toy7-dem.onstpectionir --:;-.

r: week:, increased 'use' of the( smiley bag to hold. toys.; 404
v:teased information about and availability of 'the program..

-..

.

.- 6: , 'Cements about ''the 9tograi.were very .favorable," ,with most df .

them focUsin4.- on the valim Qf the. program.
.

:
. .
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PREA,K TRANSITION'
'' : °

% L
, ":")!.

0 A

To faci-Itate a ,smCoth -transit-ion l'ilmir.the Toy-Library-
,

-,
t ,

4

Prograi to t44-:- East Hartford Prei-44rogram a visit by-the

...

4 .-
preK teachers yith,the,toy.demenstrators to the homes of,

i 4.
. ,

.,,lie children
*

In the home program was arranged. The purposes
. , . * 4

.
.'
Ot

0.,
.

of the visit were:

- ,,,,

..'''

To meet parents and Childfen in their home setting
.thai Plan now toy. be a part of the Pre -K.,in the .

fall.
. - . .0

.

S
. .. . ..,

.To observe-,the-coficepti the, Children' have mastered'
'.,4uring theyeai-by helping the:toykdemoriktrator
a4mInistei the post test.'- : * ! .

.To arrange a-visiting date With the parent so thart
eech.child.mAx spend an hbui,visiting the Pre -K
:teacher's center

-..
. .

Inaddition to the home:visits, thp pre-* teachers me'f.
Itk .

Kith" the chil.-dren th-;the- sch0O ---program-at-,-ttie-schcal-,,,
k' .. }u -

,
,

. _

,

r

C.

-J

. .

.`!"
*s

i TIA
f

Is

1,

,

r
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SUMMARY-

Data collected on ,the operation oftpe Toy, library
.

Program in (East Hartford indicates substantial progress

toward implementation. of- 'activities directed toward-

achievement of the program obfectivesy In summary, the

folloviing point* could bemade:

1. .The program was well organized by .the participating,
East Hartford taff and related personnel;
actiVIties here implemented as plannedr. with
supplemental program components introduced at
various-- points to enhance the total-value and
success of the program.

2. The training program for-toy demonstrators was
generally considered effective,.with improvement
needed in the organization, pace.of.presentatiOns,
and degree of focus o'n actual toy demonstration'
practice.

s

.
---

3e ,udent grjawth in ,terms of concepts development was
substantial, for moist of the-children in the, program.

4.: Early identification of"chilared with potential
problems, or barxiers to learningwas achieved.

P

f
.

5. The'children reacted enthusiastically to most of
, the toys most of the\time. ,'

.-,

4f

r
- 4

ft

. N.

Pirent'al participation In title proqtantvenerally was
extensive; this.was reflected ,both in' terms, of
level of involvement sand.' ii' -they mature Of
parent-child interaction during the toy demonstration

/ sessions.

. r

sfs
t;
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\
%, ,. :: ,

,..,,.:
. 7. Pireqtal. evaluation of *.StrograiSviet_cive-

Nhelmingiy. favorable. , -,--:>k\ :'.. i 7-,

8.. The\.Toy Library project pot.spfinel 4n4 East
Hartford Pre-K teachers havelmnde,A xiotevorthy.
effort toward facilitating f..be transition, for

-children 'in tile Toy Library Program to, th
East liartford,Tre-K Program. .

S---,

. .7.

,?--

_ ,

N.,." --..,
'r
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PARENT/CHILD TOY-,pENDING LIBRARY
0,

Ac
4

-7,- Date

Training program-Questionnaire

PART-A.
4

4

7

Each paragraph below describes a situation which might
occur between a mother and child. In each situation
circle the letter of the'response which you-, as the
toy demonstrator, would encourage, the parent to make., ...

1. A mother has just bought a new toy for her son. She
takes it out of the bag, puts It on the kitchen table
And calls'him to come see it:

A. "Sit here, Rory, while I-show you how this works".
b. "Here's a new toy, Rory, do you want to play with

it?" -
,

c. "Take this outside and play with it, Rory".
.

'd. She sayinothing - just shows it to him.
_ .

2. Sarah,has ben playin4a "card" game with her mother.
At one poi$t, Sarah says she wants to change the game
and mike up new rules. Her mother says:

c.

"OK, shoW me how to play the hew lqay7-1`
'better if you use the rues that go with this

,gAme"..
"I\don't think you know how to make up new rules for
this game."

3. In the game Derek and his mother are playing, Derek must
put a block into the triangle-shaped hole. He's trying
to put a cube in the hole. His mother:

a. says, "No, Derek, try again". t,

b. says nothing, and waits for him to correct himpelf.
c. holds up one of the triangle-shaped blocks next to ,

the hole.

Ronnie has just asked her mother to play a game-with her.
They've been playingfor 3, or 4 minutes when Ronnie says'
she doesn't .want to play anymore'. Her.mither:

a. tells her to try and 'concentrate a little longer.'
V. 'says that's OK 4nd puts. the toy away.

.c. asks her why she has giver -up-so easily.



.f

A

Carol is so excited when her totherlirings out the
netoy that she reaches up'and pulls it from her
mother's hands, tearing the box and the sheet of,
instructions in her eagerness_. tier mother daysA

a. "oh 4rol, now look what you've done?"
b_ . "You were so exqled that you forgot to be

carefu with your new toy!"
c.:"I don' '16-1 why I ever spend.money,on you:*
d, "That's. fine way to

ever

c

. 6. n order, to play this game corr tly, the Child must
e helped by his mother . who ac s as another "player".
nneth wants to _play with the game alone. .His
ther:

a. Lets him play with 'the game alone.
b: tells him that he needs another player in order to

play and he cannot play the game.
c. tells him )not to be so rude and continue playing

with him.
d. ells him'he cannot play the game unless he. plays

he right way.

7.',Par er and his mother are playing With a "feely bag"
toy -trarker is supposed to figure out what's in the
bag by feeling it from the outside. Sneakily, he
pee s into the bag. His mother;

a. ys, ''No, that's not the way to play the game. .

b. oves,..the bag away so he can't see into rt.
c. aysi("Next time try it without looking";

8. The toy Robin and her mother-are piaying with has
dif rent-colored pieces. Robin is supposed to find
a pi c'e the saMe color as the one her mother holds.
Her other says:

a. " ind One like'thj.s"..
b. " t's your turns.

e"c reWa red one.Find another rea .

,

-9. Mona s dupposed to put some colored b).ocks in order
from mallest to largest. Her mother-notices that_she
has p'i t them in the Wrong order.

.

a. "N Mona, you've got itirg this time". ,

b. "a is block-is smaller tha this one; find a larger .

. b ock". ' - ' ,-

c. "Y'o're supposed to'put the. smaller blocks first,
t en,thernext larger blocks. Try again".

_ 62_

r
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What follows is PART B of the Trdining Program
Qudstionnaire which was developed.: by the
-Educational Resources and,r5evelopment Center `,

to assess paqicipants reactions to the training.

.,

59
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PART B:.

Circle the number which best describes yOur answer to
of, the following questions. If you choose, you

may add comments after any of the questions.

1. In.your opinion, was the training ,program
organized?

41

Ng, poorly
organized

Comment:

2
.31$

Organized
adequately

4 5'

60

Yet, Very well
organised '

2. Was,the material presented in an interesting way?

, 2 3 4, 5

No, not very
interesting

Comment:

Fairly Yes, very
interesting interesting

,

,

. At what pace were the materials and information
presented?

'\1

Too fast

Comment:

2 3 Si
6

About right Too ,

le

Did you feel free to ask questions and take ah active.
part in the training program?

1 2 3 5

Yes, at 'Some .of No, not
any time the time, at all

Comment:



5. Were the written materials which were provided in the
training program helpful in expanding and clarifying
the concepts of the course?

1 2 3

Yes, very . Somewhat
helpful. helpful

Comment:

5

No, not'at
all helpful

6. Were the instructions for use and demonstration of the
toys clear and understandable? 2 .4

1 '2 . 3 4 .5

No, poor Adegiate
.

Yes, very,
,

instructions t -4,',, ,-blear and ,:. /4

Comment:

Oriderstandable

7. ,Using the following scale, rate the extent to which you
feel confident to demonstrate each toy. , .

1 2

Not at
all confident,

sound tans.

color lotto. ,

Feely: bag
. ,

,-- stacking squares

,wooden table blocks

number puzzle

color blocks
(bead-O-graph)

flannel Ooard

Comment:

.3 ') 4
:v

'Reasonably
confident

'Very
confident

2 -4 : 5

1 2 3 4

2 3 4,

2 3 4

1 2 ',. 3
.

4
i

1 2 :f. -.4 5.`
1 3 '4 '5 o,

,,

l 2 , .3
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n

$. How would you describe the'length of the training
program 'a'S a whole:

1 2 3

Too long About right' Too short.

Comment:.

9. What is ,your' overall opinion of, the training program?

.Very good

Comment:

es I

n

2.,

r

3

Fair Podr

K

10. Would you recommend eliminating'any partoof the
.
training?

If yes, which 'parts? ;

se. S

1L. Woufd you recommend changing or, adding to.the trtaihin91
in' any way'?

E

.

s,

4

t.

9'

,

rr

-
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PRE AND POST-TEST: PARENT/CHILD TOY LENDING LIBRARY
.4

INTRODUCTION:

Say to the child:

2.

"I'M'GOING TO ASK YOU SOME 'QUESTIONS.
I WILL BE WRITING DOWN YOUR ANSWERS;
NOW LET'S BEGIN."

"WHAT IS YOURNAME"

"WHAT DO YOU LIKE TO 'PLAY?"

g. Place a red, blue and yellow 'squari on the table and keep
a red, blue and yellow square for yourself. Hold up your
red.square and say to the child:

"PUT THIS ON THE ONE THAT IS THE SAME COLOR."

Follow the same procedure with the blue square and then
with the yellow squari. -.0

d-
4. Place the orange, black and green squares,on the table.

Say to the child:
-

"GIVE MB'THE BLA K-ONE."
allw

Then put the ialack square ok on the table. and- fellow the-
,

same procedure with the gr en.and orange squares(0,

-s
. Place the brown, white, and purple squares on.the.table
Pointing to the whitesquare, say to the child;

"WHAT 'COLOR IS THIePt'

Follo w the, same proCedure with the brdWv_and.purple squares.
,

6. Place, the four shapes,fcircIe, square, triangle, redtang
'. on the table'arld keep one set-Of bhapeasfoy yoFself.

Hold up Spur dirclean&sayto the child:
, e .

,I "PUT THIS ONE ON THt-O$E _THAT IS THE SAME,"
,

-, t ' ,t .

gollow tike same, procedure With.theiquaree the-trialigie an
the 'rectangle.

. 4 ,I0

:. .
. .

.
. , < . . _. . .. .

...- :- 7: ,,. ...,..., .: --.' ".-. -..., ;---.. -. 1.:06 7.. - - ,.' _ :- : ... 1:-..,=.,;4 .7 ,: 7,-, 0 , - ' . '' '- -- . - : , --er 0
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I

It
.

Place the four. shapes on the table.

..IGIVE.ME THE CiRCLE."."

PAGE -2'

Say to the child:

t43'

Then put the Circle 8ack 'on the table and'follow the
same. ptocedure With- the other,shiOss.

8. Plate the -four shaped on the table: 'Pointing to the
-circle, say to. the thild:

-4406

'..--"WHAT.SHAPE IS THIS ?"
4,

Follow tje6 same procedure' with- each of

i ...- , 1
;\ ,.

. -...

, r

theother shapeS, .fl\-

,\

.

Say, to the Child:"

"NOW' LET'V'PLAY A LITTLE GAME., CAN YOU DO THIS?

\)1.STAND UP,.

SIT DOWN.

,TOUCH YOUR 41EAD.:

TOUCH YOUR FEET."'

rlace the
child:

. "HERE

'Put. the
f -'with each

-

letters Alc P.'S on the table. ,Say to the.

ARE SOME -LETTERS. GIVE METHE A.',
, ,

4

bgck on.4the.table'and-followthe'same proCedure
of the other Letters. .*

1.

Place 10 ;?lockd_dn_the table.' Say to the child:

leTAKE TWO BLOCKS."

-

Raw the child put the .two blocks baCk on the table *and

1

say to the child: ,

.

"NOW GIVE ME EIGHT BLOCKS."'

Lc

16.

69

, T

,r

L. 4,
:



1.

., .64

PAGE 1.3

C1 Dine the blocks up oh the table and .tay to the child:
.

: -*NOW COUNT THE gLOCKS.," ".
,..

.

., . . .
. ,

. (Help the child by puttiirig his rtger on the first-
blocksaying, "ONE, d movi his finger. to the
secondblbck).

. ,

.._ ...,\

61".
A

0

7 ,

13. place-Mg° sqtares of the same color but Of different size'
1

_

on the table. Say to the child:

' "GIVE ME THE SMALL ONE."

.Then put the little one back on the table and say tb the
child:

.

"GIVE ME THE..LARGVONE."

14. Place three squares of the#1,ime color, two of whidh areithe
same size And,one whichris a diffitent size. Say to the
child

"GIVE ME THE ONES.WHICH ARE THE/SAME."

.4
. '

15:4Hold a piece o paper in the air. Say. to Ole child: ,

"PUT YOUR HAND ON .THE PAPER."

Then say to the 'child:

. "PUT YOUR HAND -UNDER- THE _PAPER."

16. Take.one p iece of sandpaper for yourself and give the
child one pace of sandpaper and ohe.piece ofsmooth
paper. Say'to the child: '

" FEEL My PAPER, NOW FEEL YOUR PAPERS. WHICH ONE
OF' YOURS PEELS THE SAME AS MINE?"

5 3

s." ,

..
.

the. .17. Take ong sound' can for ,yourself and give the child two*
-sound cans, pne of which makes the-same sound _as Your
can; Shake your can and then say to the child: :, ''

_

"WHICH 011.SOUNDS THE SAME AS,MINEr.

_
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. SOURCE "

MATERIALS NEEED FOR POST-TEST

'67

Toy Lending
.Library

A

re

Toy Lending
Library

Toy Loaner

Toy Loaner,

Toy -Lending Zotbrary
orToy Loaner -.

'ERDC
Toy Lending Library

Colored Squares.
2 sets-Red, Blue, YelloW
1 each-Black, White, Orange

'' Purple, Green, Brown

Shapes':'
2 pets-Square, Circle,
Rectangle, Triangle ,

Letter Recognition
Letters- A,C,H,P',S

Number Concepts
10 blocks -same, size and color

,N.Relationship Concepts
\2 'Large Squares and one Small'

, -are-same color
V

Sensory Co pts . .

.(,Sandpaper and.Smpoth Paper
3-Sound' Cins, 2 ,-of which make
the same. sound (no-empty cans)

4

?

.

-

.

\

_



1.

SCORING SHEET FOR PRE-TEST:" PARENT/CHILD TOY LENDING LIBRARY

f J,No answer
I First name

f ] First and :last
1 Sentence

NAME

2. j ) No answer
One word

name 1'1 Phrase(s),
I -Sentence(s)

DATE

68

3- I ] Red
I ) Blue
I ] Yellow

4. [ Black
[ I'Green
[ ] Orange

5. ] White
I ] Brown

Purple

'6. CI -Circle
[1 Square
f 1 Triangle
1.1 Rectangle

7. 1 Circle
I ) Square
I Triangle
I Rectangle

B.
Square

[ ] Triangle
[ ] Rectangle

9. I Stood t4
I ] Sat down

Tduched head
) Touched feet

10. [ ] A
C

] P
) S

I ] Took two blocks
°

i_Couhtedto ten

L'ITOok eight''blocks.
,

Small

14. I 1:- same as
'

[ ] Lardb-

a

15. [ ] on' [ ] under

:( i Felt the Same

-
17. - Sounded.the same

.72
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Child'

VISITATION RECORD
_--------- 4

Name of

Date of Visitation.

1: How did-__the child'react to the toy? (theCk one) to. .

1 )was very
enthusiastic

s moderately
enthus

79'.

( )was not at all
enthusiastic

2. Concepts Demonstrated.

a.

b.

c.

Level of Comprehension (Check one box for
each concept demonstrated)

a( )aware-( )partial under-( )complete un-_
ness standing 'derstanding

b( )aware-( )partial under-( )complete un-
ness standing derstan4ing

c( )aware-( )partial under-(. }Complete un-
ness' standing derstanding

3. To what extent wasthe mother involved: "(Check

( )was present for all of demonstration
( )was present for part of demonstration
( )was present for none of demonstration

one)

4. How would you describe the parent - child interaction
(Check one box in group, a and one in group b)

a. ( ) little interaction

( ) moderate interaction

/ ( ) high degree of interaction

) positive

() negative

5. How did the child respohd'in-each of-the folldwingareas:
(Circle one number for eackardi-Y, ._ --------.--A .

a --\ a

..

A .

e

.4' .5

very friendly'
andoutgoing

generally_ not-
, friendly



b. PHYSICALLY
. -

3

much difficulty generally good
in handling the coordination &

toy manual dexterity

c. EMOTIONALLY*

1 2 3 4

71

very good
coordination
and manual
dexterity

5

showed
extreme
emotion

d. INTELLECTUALLY

-1'

generally calm
and relaxed

2 3 4

. showed no
emotion

5

grasped grasped concepts grasped
concepts 4 in satisfactory concepts
very. quickly amount of time , very slowly

g

* Emotions may include: fear, anger, frustralion, excitement, etc.)

r.

S

L.

I,



NFU IDENTIFICATION 1ATA

. yarent's nam Phone

-7-2

Child's nam Age Birth ( ) ( )

Mo. Day Year

Address

City State

4 4

A

$ .

.
;U.
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Child's name

.

Concept
Number '

Pup'', PROGRESS REPORT

-Statement
of Concept

'Date
Learned'

1.

.

To distinguish between colors
,

, ..

2.. To uratch colors .

,

3.
,

To name colors., , .

1

4.
,

To recognize 4 La is shapes
.

. .

5.
.

To distinguish-between 4 .

ba6ic shapes -,

6. TO name' 4,basic shapes

7. To count in sequence,0 -10

8.- , To visually recognizenlimbers
0-10 '"

9. ,To understand the concept of 10
.

.

10. To match numbers with quantities
they represent r. . s

11.

,

To understand concept d f . .

"same As" ,,,_____

-

.

.....-

12.
.

L,

To understand size relation-
ships (long, longelongest; .

short,- shorter, shortest; tall,
.

-taller, tallest)
1.

.

.

e

13. - Understand sire''rel atiOnships

4./ smal, smalleSt.

4

F.

,
,

- .

14.
.

To understand poncePt of equal _

,

i ,----:----

15k
.

- To. distingish between texir .

16.

,

,

la identify and. diet,inlilr
kietween selected sounds 0

-4. -

o



. .

,

'Concept
NUTber

a

1

Statement
ofConcept

To identify sounds which are
alike and not alike

,Date
Learned

18. ,To verbally locate soundl'
in relationship to himself

19. To understaid spoken words
which identify, location

To categorize simple objectS
in or around home

21. To distinguish between
selected smells

22. To 'understand the concepts,
of opposite

fo develop left7to-right
progression_

24. To develop orderly sequentiaPo
designs N

25.
s

Re-cognize patternt,' and extend
thgm .

.

26. solvtV specific probleMs
through understanding re-

oei%'' lationships of size, shape

27. To recognize letters by their'
shape

Ja

28.. Relate spoken word to a'physiCal
quality

'29. Relate spoken words in a, story'
to physica/ objects

-

I

30. TO understand siMpledirections'.
. related to'physical task

. :

./ I
/

0

1

A

Q,

..

. cfz.-
'

,

'

T
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PARENT,, QUESTIONNAIRE

1. ,'How, helpful do you feel thd Toy Lending Library Program
is in preparing your child for school? (Circle the number
which best describ'es your answer.)

1 3 / 4 5

Very
-

Somewhat Not at all
helpful' helpful helpful

2. Since the Toy Lending Library Program hasbegun, do you.
feel your' relationship to your child has (check one
answer.) *

lir changed for the better?
[ ] changed for the worse?
[ ] stayed about the same?

3. Do you think this program should be Continued next year?4 .

(Check one answer.)

[ Yes
'I

[ No

- ' *

4. Would you recommend this project to Other parents?'
(Check one answer.) y

: J ] Yes ' 1- ) No , J ,

.
le

A
. ...,

''5. What, if any-,'changes would yoli-recoimend be made'in-the
program? i _ ,

Additional Comments:





"'.

Child's name:

PUPIL-REFERRAL RECORD
I

'Dateof Referral:
1,

.Description of problem:=,
. -

79

,

V

e

. ,

:1 '. f ,

he was the problem noticed?
. :.

.was the problet noticed"?

Agencyto which child was referred:
4-

lb

, s

t.

4

4

4

I. -

V.

a4

. .

8 3
.

.

4

:

4

4 '

I " '


